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ABOUT THIS HANDBOOK
Please read all the sections thoroughly before asking any questions—most of them should be answered
herein. Most especially, read the rules. By having signed up for the Lyceum Institute, you have agreed to
abide by them. The primary purpose of this handbook is to orient new members to the Lyceum. If you
do find you have a question which is not answered by the material contained below, please do send an
email to kemple@lyceum.institute (or contact me through the Teams app) and I will do my best to answer
as quickly as possible.

1. ABOUT THE LYCEUM INSTITUTE
1.1. MISSION STATEMENT
The Lyceum Institute Incorporated provides a digital environment dedicated to fostering
the philosophical habit–of questioning the truth of things and the good of life–in all its members,
as we collectively pursue the never-ending education of a truly mind-liberating nature. Much of
education depends upon the atmosphere in which we immerse ourselves, and, in the twenty-first
century, we all inhabit a digital atmosphere. The Lyceum Institute seeks a continual, communal,
and thoughtful ennobling of that atmosphere.

1.2. SYNOPSIS
The Lyceum Institute, begun as an independent association in 2019 and established as a not-for-profit
corporation in 2021, provides a digital environment of liberal learning. At the center of this environment
is the pursuit of philosophical habit: the habit of continually and recursively questioning our own
understanding in order to grow ever more deeply-rooted in the truth; to discover principles, seek to know
them better, and live by the illumination they provide.
The Lyceum Institute seeks to aid its members pursuit of better habits, especially of careful thinking, and
not just the preservation of truth, but its strengthening. This is not a program, a course, a certification
process, nor simply a place to find content for passive consumption, but rather something to become a
part of one’s life: a digital medium that directs one towards the development of perfective human habits,
rather than deviant ones; habits of humility, generosity, insightful interpretation, willingness to hear,
ardor for the truth and deepening one’s understanding, security in forming one’s beliefs, contentment,
and worldly detachment. It is an enclave for thinking, differentiated from the world “outside” not by
viewing it through a lens of gnosticism, but by instilling and maintaining a dispassionate devotion to the
truth. It is where one may go after having observed the chaos, the disorder, the blind ideological
adherence, and the sophistical machinations of the wider “intellectual” world, to learn, study, think, and
most of all converse with others following a common path. It seeks the improvement of individual
understanding through communal effort in fostering philosophical habit.
Digital life allows for unique educational opportunity. For one needs to do more than merely read books
or blogs or articles to become educated: education always being a matter of a certain training, which
entails not only reading or passive consumption of information, but the interpretative processing of that
which is received and—perhaps most importantly of all—a critical conversation with others through which
that interpretation may be refined and improved. No mind lives and thrives all on its own, and while
reading the works of great writers is an encounter with their minds, it is one-directional only. Something
more is needed—other persons, who bring not only their own minds, but all the minds they have read, all
the minds they have encountered, in some way to your own.

1.3. THE DIGITAL FORUM
Since the advent of social media, the narrative of digital life has been wrongly focused on its masscommunication capabilities: everyone trying to talk at everyone—hundreds, thousands, millions. It is a
narrative of noise: for information delivered at cross-purposes invariably fails to resolve into truth. What
is missed among all that noise is the capability of the internet to connect persons, one person to another,
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one person to a group, for one person to participate in a conversation with others. There are potential
connections among persons who would otherwise never meet, never have the opportunity to engage in
a communal meeting of minds. As college becomes increasingly expensive and increasingly focused on
vocational and professional education—as it moves itself farther and farther away from the ideals of a
liberal education which Newman advocated—and as we spend more and more of our lives in the digital
sphere, there is both need and opportunity for a digital forum which provides a meaningful contact with
the kind of education that helps us all to fulfill our humanity.
For the Lyceum, this forum is provided by the Microsoft Teams application. Teams is a flexible, fluid,
cross-platform app that provides seamless integration of many other Microsoft services, including file
sharing, video conferencing and recording, document editing, PDF reading, calendars, and more. With
both desktop and mobile versions, it allows for persistent communication and collaboration.

1.4. THE CONVERSATION
At the center of the Lyceum Institute’s existence is what we may call the Conversation: that is, the ongoing communal inquiry into the truth of what is. This inquiry is not any one specific discussion, but the
continuity of our collective questioning. Primarily, the Conversation is carried out in the common chat
channels, by regularly-scheduled video chats, and by impromptu communication between members.
The Conversation, made up of many smaller conversations—which meander through topics such as
culture, politics, religion, art, literature, and, of course, philosophy—plays a pivotal role in the Lyceum’s
pursuit of a liberal education for all its participants: for such an education occurs largely outside of any
formal classroom or seminar setting. Much of the development of the mind depends upon the
environment, and our always-ongoing Conversation nourishes the growth of the educational atmosphere
which the Lyceum Institute provides: an environment free of noise and filled, instead, with thought, as
well as both a kind of joy and a kind of beauty.
Everyone is free to start a conversation, or to jump into one already in progress. One can start a
conversation about any file (resources, lecture recordings, documents, videos) or on any topic—within
reason, of course.

2. CORE OFFERINGS
2.1. PHILOSOPHY SEMINARS
While the environment of the Lyceum Institute is not restricted to formal educational formats, regular
seminars do provide specific, structured inquiries into topics of interest. Each seminar centers around a
determinate topic and follows an eight-week schedule, which unfolds within a dedicated seminar channel.
This allows for participants to delve into a topic with greater focus and rigor. Topic-specific articles, videos,
and other resources are compiled to provide a breadth of thinking about the issues, and participants are
encouraged to make their own contributions in whatever format.
Seminars are structured on a week-to-week basis, laid out in a syllabus, with each week containing: a
curated reading selection; one 20-40+ minute lecture recording from the seminar leader; and one 45+
minute discussion session, moderated by the seminar leader, where all participants may ask questions,
give their interpretations, and collaboratively strive to understand the topic. This presentation of lecture
and discussion session combines a more traditional lecture-style of education with a dynamic interactive
engagement from participants in a more time-flexible structure than that provided by traditional
university education. Even if participants cannot engage in the discussion sessions live, they may pose
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questions and interpretations via the Teams channel at their convenience. Discussion sessions are also
recorded and available to all participants at their convenience.
Topics range across the philosophical spectrum: from introductions to philosophy or semiotics, to specific
thinkers’ contributions to specific issues, such as Thomistic metaphysics, natural law, the dialogues of
Plato, the ethics of Aristotle, and so on.
Lecture recordings will be available to all Lyceum members after the seminar has concluded. Seminar
participants will also receive complete transcripts and notes for all seminars led by Dr. Kemple. Other
seminar leaders will provide additional material at their own discretion.

2.1.1. PAST SEMINARS
Introduction to Philosophical Thinking
What is philosophy? Is it something we study—as subject, like biology or literature? Is it something each
of us has, individually—as in, “my personal philosophy”? Is it a relic of history? An intellectual curiosity? A
means to impress at cocktail parties and on social media?
Or perhaps—as this seminar will attempt to demonstrate—philosophy is a way of thinking relatively easy
to identify but very difficult to practice. Mere description of the practice does not suffice for understanding
it; one must, rather, engage in the practice itself. This engagement requires discipline of the mind and the
consistent willingness to pursue philosophy not merely as a hobby, but as a habit. For those who have the
will, this seminar will provide the means: namely through a schedule of carefully-selected readings and
persistent dialogue—both in the seminar discussion sessions and through the Lyceum platform. This
incipient practice of philosophy will not make you a philosopher; but it will engender in those who seize it
the germ of a true philosophical habit.

Aquinas’ Cosmological Vision
Read the news, turn on the television, scroll social media, and everywhere you will encounter—by every
medium—a singular message: the message that we ought to make the world, the universe, and especially
ourselves in our own image. To be sure, there are countless variations of this message; but its essence is
the same. The roots lie centuries deep in Western soil—no later than Francis Bacon (1561–1626)—but
today, the message is less often questioned, less frequently challenged, and rarely even noticed. Rather, it
is taken for granted.
It is a message that views the cosmos and all within it, perhaps most especially ourselves, as raw matter to
be shaped and changed according to the dictates of our fantasies and desires. It is a message provenated
by minds given over to a background cosmological nihilism: a nihilism not of the here and now—not of
despairing about purpose in one’s own life—but of the belief that there is purpose independent of our own
volitional determination. In other words, the cosmological nihilist disbelieves that the order of the universe
has any relevance for his or her life, and how it ought to be lived. This nihilism has become the
unquestioned rule of the day.
In contrast is the cosmological vision of Thomas Aquinas: a vision which sees in the fundamental principles
of the universe an ordered whole, giving governance to all its parts, and perfect in itself. In this seminar,
we will examine key texts of Aquinas which illustrate this truth.

Introduction to Thomism
“Veritatem meditabitur guttur meum, et labia mea detestabuntur impium” – “truth shall be mediated by
my mouth, and impiety detested by my lips.” These words—from Proverbs 8:7—begin Saint Thomas
Aquinas’ Summa Contra Gentiles and from them he elucidates the twofold office of the wise: first, to
contemplate and speak the divine truth, which we may simply call “truth”, and, second, to refute the errors
opposed to the truth.
This office was one Aquinas himself carried out diligently over the course of his teaching and writing career.
Though he lived a mere 49 years—from 1225 until 1274—he composed works preserved today totaling
over 8 million words (without a computer or typewriter or even electric light to help). Comprised within
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those 8 million words, one finds an incredible breadth of topics, often treated with similarly incredible
insight and brevity. In those brief insights are contained a perennial wisdom, fruitfully mined again and
again over the centuries, and to which we in this seminar will diligently turn our own attention: seeking to
understand not only the doctrines of the Angelic Doctor, but his thinking.

Ethics: The Good Life
Can we be happy? At times, looking around in our twenty-first century world, it would seem that
“happiness” is a contingent, fleeting and difficult-to-grasp matter more of luck than of choice and
action. Such a view stems from an implicitly nihilistic worldview, one unconsciously imbibed by many today,
in which meaning is imposed upon the realities which extrinsically act upon us. The result of this
worldview—this effort to burden the human being with creating the meaning for all the universe—is a deep,
gnawing grief at the inevitable failure and ever-more-extreme attempts at improving anesthetics to dull
this pain. To the contrary of this sadly inverted worldview, this seminar will look at the philosophical
treatments of those in the tradition of the ancients and medievals who construe happiness as an
inward possession whereby the human person acts outwardly for the sake of attaining real goods
meaningful in themselves.
Finding a meaningful life, that is, requires effort: it is not something which happens to us, most especially
when the world in which we live denies, both implicitly and often explicitly, that the universe is itself
meaningful. Thus, by reading sources ancient, medieval, and modern, we will look at how the good of life
has been emptied, how it can be restored, and how it can be oriented.

Ethics: Virtue
“…we are investigating [ethics] not in order that we might know what virtue is, but in order that we might
become good”. What does it mean for a human being to be good? This, as human beings, is a question we
ought to be able to answer. But even more importantly—having answered it—we ought to be able to live
it. In bygone eras, we could perhaps rely upon or place our trust in certain authorities to answer this
question for us: to look to others for answers about what it means to be good and what actions we must
perform in order to become good. But such is not the case today, in which anarchy of thought has become
the norm, authorities are seldom possessed of the virtue they themselves need, and individuals are given
the ability to discover (but not to critically assess) what is true or false themselves.
Thus there is a great merit and benefit in studying the wisdom contained in Aristotle’s Nicomachean Ethics:
a treatise comprising ten books which details the nature of human happiness, goodness, virtue, and the
struggle to attain that which fulfills our being. Aristotle—called by Thomas Aquinas “the Philosopher”—
was a keen observer of many things, human beings not the least of which; to study his ethics is to study the
human being as a concrete reality, and to discover truths not only about what a human being is, but about
the who of the individual self.

Ethics: Sex
In the word “sex” there is contained a twofold signification: the bifurcated biological nature of the individual
and the complementary action toward which that birfucated nature is ordered. This seminar will study
both significations, as two parts of a continuous whole, within the existence of the human person. This
examination of sex in the light of personhood will be guided by a reading of Saint John Paul II’s Love &
Responsibility, written while he was serving as Auxiliary Bishop of Kraków in 1960.
Love & Responsibility is steeped in two philosophical traditions: the metaphysically-oriented wisdom of
Thomism and the experientially-reflective practice of phenomenology. In the former, it is well-noted that
the young Karol Wojtyla studied for two years under Fr. Reginald Garrigou-Lagrange at the Angelicum,
receiving his doctorate in philosophy with a dissertation on the doctrine of Faith in St. John of the Cross. In
the latter tradition, we find especially the influence of Max Scheler; Wojtyla wrote his doctoral dissertation
in theology on the incorporation of Scheler’s thinking into Catholic ethics. Together, these two ways of
thinking united in Wojtyla’s mind to form a notion of Thomistic personalism, a notion which permeates his
approach to love and sex—and through which we will ourselves better understand these perenniallydifficult topics ourselves.
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Thomistic Psychology: Retrieval
Two momentous intellectual events occurred in 1879: Wilhelm Wundt founded the first formal laboratory
for psychological research at the University of Leipzig, and Pope Saint Leo XIII released the encyclical Aeterni
Patris, which exhorted the retrieval and teaching of Saint Thomas Aquinas in Catholic universities. The first,
while a legitimate and necessary approach to understanding the human psyche, needs a more robust
follow-through on the second; that is, the scientific understanding of the human psyche needs a
philosophical understanding, and no philosopher has provided as strong an understanding of the human
psyche as Thomas Aquinas. Thus, we seek to retrieve this understanding in a way conducive to an overall
deepening of our psychological insight.
At the center of this retrieval is a threefold recovery and clarification: 1) of the understanding of the ψυχή,
anima, or soul; 2) of the faculties by means of which the soul operates; and 3), of the notion of habits as
structuring both these faculties individually and the entire soul. These recoveries and clarifications will help
us understand personhood.

Thomistic Psychology: Action Theory
Beginning in the Fall of 2019, the Continuum Philosophical Insight Lyceum began a project of “Retrieving
Thomistic Psychology” with an eight-week seminar that laid the foundations of an understanding that
avoids the pitfalls of modern psychology. Now, in the Winter of 2020, a following “Thomistic Psychology Action Theory” seminar will investigate the various operations Thomas Aquinas details as part of the
process of human action in the Summa theologiae, prima secundae pars, qq.6-18. That is, here we will
focus upon what makes our acts specifically human.
One should be familiar with a general Thomistic psychology (as given in the previous seminar, or from other
education) before beginning the study of action theory. Here, we will look closely at the nature of voluntary
action, the dynamism between the intellect and the will, and the specific procession of acts whereby we
move from thinking to doing.

Thomistic Psychology: Cognitive Life
In his 1854 Institutes of Metaphysic, James F. Ferrier introduced the term “epistemology” to describe the
study of knowledge, and opposed it to “ontology” (a term introduced in 1606 and popularized in the 18th
century by Christian Wolff) as the two main branches of philosophy. Of these two, Ferrier gave a
chronological priority to the study of epistemology. As he writes: “we are scarely in a position to say what
is, unless we have at least attempted to know what is; and we are certianly not in a position to know what
is, until we have thoroughly examined and resolved the question—What is the meaning of to know?”
This prioritizing of knowing what it means to know follows upon the severance of knowledge from being.
This unnatural segregation undermines the philosophical project. In this seminar, we will take up an
opposed standpoint in studying the nature of philosophical knowledge, a standpoint indicated by the title:
cognitive life. There is no living apart from being, and, as we will show, no thinking apart from living. We
cannot understand human thinking apart from the context of human life, and we cannot understand human
life apart from its immersion in being—an immersion not only of its substantial existence, but also its
cognitive living. Therefore, this seminar will cover the topics of the specifically intellectual nature of the
human soul, the operations of intellectual discovery, the formation and development of concepts, and
the integral union of intellectual and perceptual faculties in the human person.

Thomistic Psychology: World and Passions
The passions, though born into us by nature and fitting to our lives, must obey the orders of reason, else
they bring disorder to the whole of our being. But since the passions are not disordered by nature (though
of reason’s voice they are hard-of-hearing in a postlapsarian existence), we must uncover the causes of
their disorder so prevalent today if we are to understand how they fail, and how they might succeed, in
attaining their proper and fitting good.
The approach taken in this seminar to the question of the passions will seek a certain mean between two
extreme and opposed perspectives. On the one hand is situated the modern position—and by far the more
dangerous of the two—espoused by David Hume (1711—1776), namely, that “Reason is, and ought only to
be the slave of the passions, and can never pretend to any other office than to serve and obey them” (1739:
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A Treatise of Human Nature, Book II, Part III, Section III). On the other hand is that position held generally
by the Stoics, which—though we may learn much from it—may holds in its extreme forms that a cause of
movement from without ourselves is contrary to our nature and the passions arising therefrom as objects
which we ought to master, as the domestication of a beast. In the Humean perspective, we are but gifted
animals bound to seek increasingly clever satisfaction of irrational forces; in the extreme Stoic, we are
intellectual spirits striving against an unruly flesh.
Contrary to both, the Aristotelian-Thomistic perspective sees in the intellect and human body a hierarchical
complementarity, for the passions are a means of receipt and response to the world—and especially the
specifically human world—in which we live and by which we pursue our proper ends. Thus, understanding
the dynamism of world and passions is essential to understanding the rectitude, and failures, of our
passionate dispositions.

Science: On Being, Language and Reason, and Cause in Aristotle’s Organon
In order to be a proper ἀκροᾱτής (akroates), i.e., hearer or student of Aristotle’s, such that one might read
and understand the Stagyrite’s treatment of specific subjects like nature (Physics), the soul (De Anima),
ethics (Nicomachean Ethics), politics (Politics) or metaphysics (Metaphysics), one must first obtain a general
understanding of Aristotle’s rigorous logical method. This method is disclosed in a set of works that, since
Alexander of Aphrodisias (A.D. 200), has been called the ὄργανον (organon) because it provides an account
of the instrument of coming to know being or reality (οὐσία/ousia).
This seminar treats Aristotle’s methodology for coming to know reality in two parts. In the first part, to be
led by Dr. Daniel Wagner, students will gain understanding of the primary terms for defining (Topics), the
classification of the most general concepts of the intellect (Categories), and the method of reasoning used
for defining beings, which Aristotle calls induction (ἐπαγωγή/epagoge) and division (διαίρεσις/diairesis and
ἀνάλῠσις/analusis) (Posterior Analytics). In the second part, to be led by Dr. John Boyer, students will gain
understanding of Aristotle’s method of deductive demonstrative reasoning and explanation by proper
cause (αἰτία/aitia), which constitutes scientifc understanding (Posterior Analytics).

Metaphysics: Discovery of Ens inquantum Ens
What is “being”, and how do we discover it? The term presents ambiguities; as Aristotle says, it is said in
many ways. And as Aquinas, following Avicenna says many times over, it is the first conceived by the
intellect, and that into which all other conceptions are resolved. This, too, may be taken ambiguously; and,
moreover, it may be conflated and confused with ens inquantum ens as the subject matter of
metaphysics. Indeed, resolution is said to be the mode of inquiry which belongs to the science of
metaphysics most of all! Yet what this means, and in what manner one resolves, requires
clarification. Thus, in this seminar, we will examine some seminal texts of Aristotle and of Thomas Aquinas
himself, as well as important contributions and questions which have arisen in the Thomistic tradition, as
the first of four seminars in a series on metaphysics.
The discovery of being—something implicit in all our cognitive lives, from the very first until the very last—
requires a careful process of consideration. Various Thomists, over the centuries, have interpreted Aquinas’
approach to the unveiling of ens inquantum ens and how we situate this science. No small part of the
difficulty comes from the principal text in the tradition, Aristotle’s Metaphysics. Together with Aquinas’
commentary, this will form the core of our reading, along with texts from Aquinas’ Super Boetium de
Trinitate, often considered one of the most important texts for understanding Aquinas’ whole approach
toward science.

Heidegger’s Phenomenological Method – Part I
The term “phenomenology” has received a multitude of meanings over the past several centuries but today
refers primarily to the loose collection of approaches initiated by Edmund Husserl with his 1900 (and revised
in 1913) Logichse Untersuchungen, or Logical Investigations. Yet these approaches, while all see in
phenomenology something foundational about how it is that human beings know, vary widely. Prominent
among them, and very frequently misunderstood, is the phenomenological approach advocated by Martin
Heidegger—who, although perhaps the best-known of Husserl’s students, departs most radically from his
one-time teacher.
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In this seminar, we will examine the structure and practice of phenomenological method according to
Heidegger, first by contrast with the background against which he developed it, second in his own
descriptions, and third in his application of it. We will conclude with a consideration of his essay “On the
Essence of Truth”, in which we will see both the value and the limitations of the method.

Heidegger’s Phenomenological Method – Part II
Martin Heidegger’s phenomenological method, unlike Husserl’s, does not rely upon a scientific precision.
Nor, like Max Scheler’s, is it merely an attitude of considering the relational value of “the things
themselves”. Rather, it is a persistent, recursive, reflective investigation that seeks to disclose the reality
of what is in all its cognoscible dimensions.
In the first of this two-part seminar, Heidegger’s background, distinction from Husserl, and practice of the
phenomenological method were examined primarily through the first division of Being and Time and
selected texts. Thereby, we discovered the core elements of the phenomenological method of disclosure.
In this, the second part of the seminar, we will examine how this phenomenological method affects the
person whose life is permeated by the cognitive intentionality characteristic of Dasein. This examination
will be accomplished by carefully reading the second division of Being and Time and conclude with a
meditation upon Heidegger’s Letter on Humanism, which brings Heidegger’s philosophy of being, as
conducted phenomenologically, to its “point” of perpetually inconclusive linguistic elaboration.

Semiotics: An Introduction
What is a sign? Though a seemingly simple question, and one which may receive a technically simple
answer, attaining a clear understanding of signs is a task both very difficult and very important; so
important, in fact, that the whole future of philosophy (and by extension, human knowledge in general)
depends upon our getting the answer right. A great deal of our present difficulty, in the 21st century,
follows from several centuries’ failure to attain a true semiotics. To begin rectifying this, I believe we must
draw on a handful of key sources: John Poinsot, Charles Sanders Peirce, and John Deely. In this seminar,
we will focus on Peirce and his unique contributions to the foundations of the discipline of semiotics proper
and show how we must instantiate an understanding of signs in our day-to-day practices, both practically
and theoretically.
Among the specific goals for the seminar are to understand the general theory of semiotics—as the study
of the action of signs—which was founded in Charles Peirce and has since been developed; to understand
the categorical basis of Peirce’s thought, or his “phaneroscopy”; and to understand especially how signs
play a role in human thinking.

Semiotics: Thought and Contributions of John Deely
In the 2010 Routledge Companion to Semiotics, the entry for John Deely begins:
While Peirce is acknowledged as the greatest American Philosopher, John Deely (b. 1942), in his wake,
is arguably the most important living American philosopher and is the leading philosophers in semiotics.
An authority on the work of Peirce and a major figure in both contemporary semiotics, Scholastic
realism, Thomism and, more broadly, Catholic philosophy, Deely’s thinking has demonstrated how
awareness of signs has heralded a new, genuinely ‘postmodern’ epoch in the history of human thought.

This “postmodernism”, which will be a theme throughout the seminar, is not the post-structuralist
movement of the 20th century, but rather a moving-past modernity which is affected principally by a
retrieval of scholasticism, and especially the late scholastic work of John Poinsot, also known as John of St.
Thomas.
Crucial to this retrieval, and crucial to the understanding of semiotics, is the notion of relation. Too long
ignored or mistaken as to its nature, a successful retrieval and advance of our knowledge of relation is
necessary to understanding the action of signs. For, by relation, the action of signs scales across the whole
universe and unites nature and culture—or, at least, shows the possibility of such coherence. Thus, the
major contributions to semiotics given by Deely, which will be covered in this seminar, are the protosemiotic history, an expanded doctrine of causality, the retrieved and clarified notion of relation, the
concept of physiosemiosis, the continuity of culture and nature, the notion of purely objective reality, and
the real interdisciplinarity which semiotics fosters.
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Semiotics: The Tractatus de Signis of John Poinsot
You stand today on the edge of a road: a road little used and oft neglected for the previous four centuries,
but for the occasional intrepid traveller—its development abandoned very nearly at this spot where you
stand today. Where does it go—where ought it to go? And from where does it come? To answer the latter,
we must know something of the former: and it is this knowledge that the seminar intends to provide, with
indications for where the road leads and where it ought to lead.
There are few works which have received less of the attention they deserve than the Cursus philosophicus
of John Poinsot—more commonly known as John of St. Thomas, for his professed fidelity to the teaching of
Thomas Aquinas. Within this cursus—a tome spanning 2348 pages—Poinsot addresses logic both formally
and materially, as well as many intricacies of natural philosophy pertaining to physics, life, and psychology.
But dispersed through these considerations there exists an implicit treatise, one concerned with an element
essential to understanding not only topics logical but also natural; namely, the treatise on signs. This
treatise was extracted, translated, edited, and compiled by John Deely (following a cue from Poinsot
himself) and published in 1985 under the title Tractatus de Signis: The Semiotic of John Poinsot, with a
second edition released in 2013. By carefully surveying this text we will discover the Way of Signs—that
long-abandoned road—and thereby reclaim not only the history of thought abandoned by modernity but
find a way forward past its recalcitrance to the realist thought of semiotics.

Politics: Postmodern Culture and Principles
This seminar will explore contemporary political and cultural issues from a classically realist foundation,
proposing a genuinely “postmodern” response to the crisis of our time. When the term “postmodern” is
used today, it typically denotes what is in practice a kind of “hypermodernism,” that is, an ideology which
simply takes modern thinking to its logical conclusion (e.g., complete subjectivism, moral relativism,
skepticism, nihilism, etc.). What “postmodern” should signify is something which looks beyond modernity,
and it is in this sense which we use the term ourselves. Our “postmodern” response against the modern
crisis retrieves from pre-modern political philosophy what modernity wrongfully left behind while engaging
directly with modern culture.
In the first half of this seminar, we will consider the trajectory of Western political thought from the ancient
to the modern era. Here, we shall try to understand how political philosophy and culture in the West has
developed to its current stage. We will also identify features of Aristotelian and Thomistic thought which
could serve us well today. The second half of this seminar will focus on Jacques Maritain’s Integral
Humanism, as his work provides the basis for our claims in response to modernity. Here, we will consider
Maritain’s critiques of modern culture, secular liberalism, and totalitarianism, and his proposals for “integral
humanism,” and the “concrete historical ideal.”

Seminars repeat or are updated periodically, as available and demanded.

2.2. COLLOQUIA
In addition to regularly-scheduled seminars, guest lecturers will also be invited, from time to time, to
provide unique insight in a 45+ minute pre-recorded lecture, followed approximately a week later by a
live question and answer session. These colloquia allow us to continually expand the breadth of our
considerations.
Like the seminars, Lyceum Institute members’ participation in colloquia is entirely voluntary—but, just as
with the seminars, strongly encouraged. Unlike the seminars, no additional cost is involved.
Members will have ample time to listen to the lecture, reflect upon it, re-listen, and formulate good,
thoughtful questions about the content. Question and answer sessions are also recorded for posterity.
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2.3. QUAESTIONES DISPUTATAE
Among the central practices for education in the Latin Age university was the quaestio
disputatae. Bernando Bazán describes it thus:1
a disputed question is a regular form of teaching, apprenticeship and research, presided over by a master,
characterized by a dialectical method which consists of bringing forward and examining arguments based
on reason and authority which oppose one another on a given theoretical or practical problem and which
are furnished by participants, and where the master must come to a doctrinal solution by an act of
determination which confirms him in his function as master

This dialectical approach to education subsided as authoritative speaking became increasingly focused on
monological proclamations given through books and lectures. But among the retrievals affected by the
digital paradigm is the capacity for the dialectical: we no longer exchange thoughts through centralized,
unidirectional media; we are no longer constrained by news broadcasts, television personalities, and
major publishers.
Believing that digital technology retrieves the inquisitive spirit of medieval scholasticism, all Lyceum
Institute members are encouraged to participate in the Quaestiones Disputatae program. This program
consists in three continual phases and a fourth concluding state.
First, participants craft a provisional question, or quaestio, concerning some topic of philosophical
interest. This can be vague, such as, “What is rhetoric and why is it important?”, or it can be very particular,
such as “Why are there four species of the category of quality?” This should be elaborated in a discussion
thread, stating the reason for one’s interest, the perceived difficulty or obstruction of clarity, and some
goal which is sought. This process of elaboration may be quick or lengthy, taking as long as it needs to
develop rightly. Other members and Faculty will contribute as well, suggesting ideas and readings,
engaging one another in a dialectical process.
Second, participants engage with one another and Faculty in semi-formal discussions–
called Inquirere sessions–where a report on progress is given and further issues are worked out in real
time conversation, with more specific feedback and details being given.
Third, participants prepare a quaestio. This, ideally, should capture something of the medieval disputed
question format. This need not comprise the specific “objection–response” structure, but should in
principle explain the difficulty and propose a resolution to it. This prepared quaestio can be of any length,
and should be presented in some format to the Lyceum Institute as a whole.
Fourth, participants defend their prepared quaestio to participating faculty and other members in a live
session, called a Defensione. Defensiones are held during two weeks of the year: once in summer and once
in winter.

2.4. LANGUAGES AND THE TRIVIUM
Among the focuses in any liberal education must be the study of language: that is, the primary source of
human-specific communication. This study becomes especially important in the digital medium, where
the other aspects of communication—posture, use of hands, tone, diction, etc.—are at best muted (being
less evocative when delivered through a screen and a microphone) or almost entirely absent altogether.
Thus a mastery of syntax and semantics forms a crucial part of the educational experience. It always has;
but even more so, as we move away from the ephemeral medium of television, does it become imperative
that we understand how words convey thoughts.
Thus, we will study not only foreign languages—with plans to include Latin, Ancient Greek, French, and
German—but also English (the native language of most but not all Lyceum Institute members), as well as
the nature of language in general. Incorporated in such a study is an attunement to logic and rhetoric as

1

Bazán 1985, cited from <https://plato.stanford.edu/entries/medieval-literary/#DisQuaQuoQue>.
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well: for it is the nature of the traditional trivium (grammar, logic, and rhetoric) that each spirals into,
draws upon, and builds up the others.

2.4.1. LATIN
Traditionally, a liberal arts education in Western civilization has included the study of three arts (or
intellectual disciplines) which are fundamental to the development of clear thought and communication.
These arts are known as the trivium (literally, ‘three crossroads’), consisting of: logic, or the art of correct
thinking; grammar, or the art of inventing and combining meaningful linguistic symbols; and rhetoric, or
the art of persuasive communication. A natural aid to learning these liberal arts is the study of a foreign
language, such as Latin.
Besides the self-evident intellectual virtue of learning another language, the study of Latin has several
central benefits. First, such study enables one to read and translate the sizable body of Latin writings,
which spans over two millennia. Second, Latin is a language of fundamental importance to the
development of Western civilization; familiarity with Latin enables one both to study other languages and
to recognize Latin’s cultural, societal, and historical influence with greater facility. Third, study of Latin
helps a student to learn, in terms of the trivium, the general principles of grammar and rhetoric.
Study currently is divided into an Elementary and an Intermediate course.

2.4.2. TRIVIUM
The beginning of the liberal arts is grounded in a study of language and reason, which consists in three
subjects, or a trivium. These three subjects—grammar, logic, and rhetoric—are the cornerstone of any
education, for they teach us the fundamentals of how we use language, through which all teaching is
communicated. While some persons, that is, might possess a mathematical aptitude from a very young
age, such that elaborate linguistic explanation is found unnecessary for their success in dealing with
numbers, that their numerical gifts be rendered fully incorporated into the good of human life
nevertheless requires their possession of a well-developed facility with language. Human beings may
excel in a variety of pursuits which entail no direct or immediate incorporation of language in those
pursuits’ practice, but for those pursuits to become fully human themselves, they must themselves be
incorporated by language.
Grammar: while languages are conventional in their particular structure—for example, the shapes of
letters or sounds which correspond to words, this or that rule (“Don’t split your infinitives! Ending a
sentence with a preposition is something up with which I will not put!”), the use of punctuation, and so
on—language is an essential property of human nature. In other words, the development and use of
some language is natural and necessary for human fulfillment. It is through language that we show
ourselves to be fully human; and this is why learning a language or languages and being able to use
language in order to communicate is so very important.
It is also what gives the study of grammar its importance. It may seem pedantic to the person who wants
to get on to “more interesting” pursuits (whether practical or theoretical). “Do we really need to
understand “
Logic: underlying, supporting, and structuring every language is human reasoning. We use language in
order to communicate our ideas, and hopefully to communicate the truth. But before language is
produced, those ideas have to be formed and developed; this process is called reasoning and
understanding how we reason helps us to avoid errors in our thought. The study of this process, in its
abstract form, is the subject of logic.
It is the tradition stemming from Aristotle through the scholastics to uphold logic as the most important
of the liberal arts. Now, we may study logic in a broad form as well as a narrow: the broad form studying
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the λόγος in the widest extension of its appearance—which is to say, a study not simply of the workings
of the human mind, but the workings of all that is intelligibly discoverable by the human mind.
Rhetoric: understanding both the structure of language and the thought process behind us leads us to the
study of how our use of language impacts human beings as a whole—what is persuasive, what is funny,
what is emotionally moving, and so on. This belongs to the study of rhetoric, in which we employ not only
grammar but also reasoning; in which we write with the intention of not only speaking the truth but
communicating it effectively and persuasively to our audience.

2.5. SYMPOSIA
To educate a mind liberally requires not only developing the intellectual faculties, but also well-attuning
the perceptual. To that end, regular exposure to artistic works—those that convey beauty through their
sight and sound (those being the senses we can use through a digital medium)—forms a part of the
environment of the Lyceum Institute.
The Symposium channel is dedicated to sharing and discussing works of art. This occurs both through
posts and pre-scheduled presentations given by members on a volunteer basis. Occasionally, regular
programs will be offered on themed investigations.
In the Spring of 2021, we held a two-week mini-discussion on Book IX of John Milton’s Paradise Lost, and
in the Fall of 2021, we begin the first of our regular programs with bi-weekly (every other) discussion of
one canto from Dante Alighieri’s Divine Comedy, prefaced by a pre-recorded reading, commentary, and
exposition.

2.5. RESEARCH AND RESOURCES
Digital technology is inherently archival: the very nature of computers, the internet, and specifically the
Teams platform consists in retaining what has happened and providing categorized means of storing and
retrieving that collection of information. Thus, among the many things provided by the Lyceum Institute
is the Resource Archive.
Here, you will find organized many books, articles, diagrams, and other helpful miscellany in the pursuit
of a liberal education, spread out across a variety of disciplines and topics. Members are encouraged to
share their own—legal—resources within this archive.
These resources are also intended to contribute to the collaborative research efforts being conducted at
the Lyceum Institute, which consist principally in applying the classical wisdom and insight of historical
philosophical traditions to contemporary difficulties and anticipated future developments.

2.6. CONTINUED DEVELOPMENT
Among the benefits of a digital environment is the possibility of adapting to new technologies and
technological possibilities with minimal disruption. Thus, the Lyceum Institute is poised to adopt new
ideas, new means for learning, researching, discussing, and anything which improves the habits of our
mind.
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TECHNICAL GUIDE
MICROSOFT TEAMS
The Microsoft Teams Application provides the Lyceum Institute its primary digital means for living a
communal life of the intellect. Many of us find our lives increasingly permeated by the digital and
increasing find our personal interactions occur through social media. But social media platforms are in
many ways inimical to the life of the intellect; our personal connections are frequently interrupted by
outsiders, by the latest trend, the biggest outcry of the day. The attention and focus necessary to
contemplate truth and investigate its disclosure through dialectical means and study are dashed by the
continual irruptions of “Something New”; latest tweets, newest followers, newest posts, notifications—a
flurry of activity that subsides and is forgotten within a day or an hour.
This discordant ephemerality moves us away from the best ways of using what networked digital
technology enables: thoughtful and enduring dialectical inquiry seeking after the truth.
Microsoft Teams, though intended initially as a workplace collaboration tool, allows for all members of
the Lyceum Institute instead to pursue communally this thoughtful and enduring dialectical inquiry; not
to producing goods or services, not to earning degrees or certificates, but to instilling and continually
renewing a philosophical habit that makes us critically-reflective on the world and ourselves: to making
us not only better informed—or perhaps it is more correctly said, more knowledgeable—but better
thinkers, too.
Accessing the Lyceum Institute is simple and can be done either through a web browser (with some
limitation of features) or through the Teams app, available either by desktop (PC and Mac) or recentgeneration smartphone (Android or iPhone). I strongly recommend using a desktop (or laptop/Surfacelike tablet) to get the most out of the platform, and having the smartphone app to help build the habits.

TEAMS DESKTOP ORIENTATION
To begin, you will need to sign-in to office.com with the username (yourname@lyceum.institute) and
password assigned to you after your registration. This will bring you to the Office landing page:

From here, you can access all the apps included with the Microsoft Business Essentials 365 License, as well
as download and install many of them. You can also edit your profile and account settings by clicking on
the picture in the top right of the screen.
For accessing the Lyceum Institute platform, open the Teams app (pictured at the bottom left of the
image). This will open a new browser tab and prompt you to either download the desktop app or use the
web app instead. Again, I strongly recommend downloading the desktop app.
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Once Teams has opened, you will be given a screen that looks like this (web app version):

Again, you may change your profile and app settings by clicking on the picture at the top right (including
the choice of a dark mode setting, as shown here).
At the leftmost side of the screen you will see a few tabs (including Network, Activity, Chat, Teams,
Calendar, Files) a menu (•••) for more apps that are integrated into the Teams platform, and at the
bottom, options to download the desktop app (if you haven’t already), to browse other apps which may
be integrated, and the Help launcher. Under the Help launcher, you can find training videos and more to
help you better familiarize yourself with Teams.
The Network tab brings the Lyceum Institute intranet into the Teams application, allowing easy facilitation
of reading news, finding informational videos, accessing documents and resources, exploring the Lyceum
Institute directory, and more.
The Activity tab shows you a summary of all the latest things to have happened relevant to your account.
For instance, if you are added to a new Team, or someone responds to you in a chat. You can also see
your own activity summarized here, or filter by the kind of activity you’d like to see (unread messages,
mentions, etc.). This is a helpful way to keep on top of what is happening on the Platform across multiple
Teams, conversations, chats, and file-related activities.
The Chat tab allows you to have private
conversations with individuals or groups. While the
Lyceum Institute aims to foster public conversation,
there are some questions or discussions that are
better suited to private exchanges. Note that any
abuse of this function for harassment will be severely
punished (see Rules, “1. Harassment” for more
information).
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The typing bar at the bottom has a number of options. The leftmost button will allow you to add
formatting to your message. The second allows delivery options (standard, important, urgent). You may
also add attachments, emojis, gifs, stickers, schedule a meeting, or incorporate content from other
integrated apps. At the top right, you may initiate video or audio calls, or screen sharing (some
functionality limited to the desktop application). You can also see more information about the user with
whom you are chatting, or invite another user into your conversation.
The Teams tab is the center of the Lyceum Institute. Here, you can access each “Team” to which you have
been added. Everyone on the platform is part of the “Lyceum Institute” team, which comprises several
channels: General, Introduction, Latin Study, Lecture Archives, News and Events, Quaestiones Disputatae,
Resource Archive, Symposium, and Trivium (more channels may be added as needed). Each channel has
a number of tabs located towards the top of the screen (Posts, Files, Catalogs, etc.) that serve a different
function. Let’s take a look at the Lecture Archives channel for an example (I have cropped the screen shot
a little to keep it focused).
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Here, we are on the Posts tab. Each conversation is a thread (a bit like Facebook). You can start a new
conversation from the typing box at the bottom (be careful that you are not starting a new conversation
when you mean to reply). By default, longer messages in conversations will be partly-hidden and can be
expanded by clicking on the “See more” text at the bottom of each. Click on “← Reply”.
If we look at the other tabs, we see: Files, the Lyceum Institute Youtube Channel integrated, and the
Archive Catalog. This last lists all the past seminars chronologically and includes links to their lectures and
syllabi.

As you can see, there is a menu on the left, and the right pane includes the aforementioned llinks as well
as brief descriptions.
We can also navigate through these lectures if we go to the Files tab, where they are grouped topically:

LYCEUM INSTITUTE | MEMBER HANDBOOK | 15

Here we will find a familiar Folder > File structure. One can produce new files directly from integrated
apps (Word, Excel, PowerPoint), upload files from one’s harddrive, integrate a cloud service (DropBox,
Google Drive, OneDrive), and more. If we navigate to a particular file, this will give us many more options
as to what we can do.

In this screenshot, I have moved to the folder containing the lectures from the Thomistic Psychology:
World and Passions seminar. As you can see, there are 8 lectures and the syllabus. We can sort them by
name, type, when they were modified, etc (a more useful feature in the Resource Archive!). At the right
is a menu (•••) with various options. Please do not mess around with anything—feel free to download
files or share them within the Teams organization (by getting a link), but deleting, renaming, etc., are
options that for whatever reason I cannot seem to disable—yet. Many of these files are very large and
take a long time to upload, so messing around with them is a massive inconvenience to everyone.
Likewise, they have been named in a deliberate way, to keep them organized, and changing file names
without permission is prohibited (administrators are able to see who has done these sorts of things, and
it may result in your access being revoked).
With that aviso curtly delivered: for example I have selected the file named “2021-07-17[Lecture6]_ToHideFromLove.mp3”, the sixth lecture of the seminar. It will open directly in the Teams app
through an integrated audio file player. In addition to standard play, pause, forward, backward, and audio
controls, I may “start a conversation” about the file. This conversation will appear in the Posts tab and
will also be available to anyone else who looks at the file.
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As you can see here, the audio file is open while the conversation pane sits alongside it to the right. The
text of my comment can be typed in the box at the bottom right. If we were to navigate back to the Posts
tab, we would see this same conversation, with a link to the file.
All Files tabs, in every channel and team, work in the same fashion. This includes the Resource Archives—
so if you listen to an old lecture or read a PDF and have a question, you can type “@Brian Kemple”, for
instance, and ask me what I meant, or tag someone else and say, “Here’s the file I was talking about.”
Do not neglect the Search bar at the top of the application: this powerful utility allows you to search every
chat, message, and file contained in all aspects of the Lyceum Institute to which you have access.
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TEAMS SMARTPHONE ORIENTATION
To begin using Teams on your smartphone, you will need to go to your respective app store. The images
here are taken from a Samsung Galaxy S8 (Android).

You will need to sign-in with the username (yourname@lyceum.institute) and password assigned to you
after your registration. This will bring you to the Activity tab, from where you can see all of the most
recent responses to you, reactions to your activity, or mentions in chats or channels.
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At the bottom of the screen, four other tabs are visible: Chat, Teams, Calendar, and Calls. The Chat tab
allows you to have private conversations with individuals or groups. Note the buttons at the bottom,
which allow attachment of files, advanced editing, and more.
The Teams tab is the center of the Lyceum Institute. Here, you can access each “Team” to which you have
been added. Everyone on the platform is part of the “Lyceum Institute” team, which comprises several
channels. Note the search button (magnifying glass) at the top right of the Teams tab. This allows you to
search all messages, people, chats, and files. Each channel has three tabs at the top of the screen (Posts,
Files, More). Let’s take a look at the Resource Archive channel for an example.
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There are few things one cannot do from the smartphone app—thus, you can tune into meetings,
seminars, chats, and conversations of all kinds; listen to lectures, use the chat feature, download PDFs,
and nearly anything else while on the go. The desktop app does allow a richer experience, but the
smartphone apps do wonders to assist our immersion in the resources that the Lyceum Institute offers.
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LEGAL & CODE OF CONDUCT
The Lyceum Institute Incorporated (“Lyceum” or “Lyceum Institute”) is the service provided to all enrolled
members through Microsoft Teams, including the associated Microsoft Essentials License, all Teams,
Channels, Chats, Apps, and resources which are accessed through the Lyceum Institute Incorporated
Organization, as defined by the web and email addresses of lyceum.institute and @lyceum.institute.
By signing up for the Lyceum Institute (or for a Lyceum Institute seminar) you are agreeing to comply
with all rules, stipulations, and conditions established in this document for as long as your subscription
to the Lyceum is current. The Lyceum Institute takes no responsibility for any abuses to these rules,
stipulations, and conditions committed by subscribers to the Lyceum Institute, nor for any actions which
are outside the relevant laws of both Lyceum’s jurisdiction and/or the offending party.

RULES
1.
2.
3.
4.
5.

Harassment
Privacy
File Sharing
Charity
Concerns

1. HARASSMENT
The Lyceum Institute has an absolute zero tolerance policy for harassment of any members whatsoever.
Harassment is defined here as any unwanted direct messaging (i.e., persisting without re-invitation after
the receiving party has asked that they stop), insults or crass speech directed at another member of the
Lyceum Institute, or any other behavior deemed unfitting by a Lyceum Institute moderator or the owner.
Note that by this definition, harassment must be deemed to be directed at a person, and not at ideas. For
example, “You are such a moron” is harassment. “That idea is idiotic” is not. While the latter is
discouraged (see “4. Charity”), it does not constitute harassment.
If you personally or someone else you know is being harassed, contact the Lyceum Institute administrator,
Brian Kemple (kemple@lyceum.institute or by direct contact through the Teams app) immediately and it
will receive attention as soon as possible.

2. PRIVACY
The Lyceum Institute is a place for the free discussion of all matters, and may involve controversial
opinions, positions, claims, or arguments. In order that these matters may be meaningfully, intelligently,
and honestly the focus of our dialectic requires that each member have the right to a reasonable
expectation of privacy.
As such, subscribers are prohibited from sharing any content—by copying, screenshotting, or otherwise
replicating—produced on the Lyceum Institute, including all private chats and public conversations,
without the explicit consent of all involved parties or due censorship of names and photos; this prohibition
includes the founder of the Lyceum Institute Incorporated, Brian Kemple. Anyone found in violation of
this rule will be asked to immediately remove the shared content and agrees to pay a fine of $100 USD to
each violated party (which the violated party may decline). Anyone who refuses to remove the shared
content agrees to pay a fine of $1000 USD to each violated party (which the violated party may decline,
in which case the Lyceum will assume that portion of the fine) and will have their Lyceum membership
revoked immediately.
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3. FILE SHARING
Members are free to share files within the confines of the law. This means no sharing of files to which
you do not have the rights. No files containing lewd or lascivious material—including pornography,
explicitly sexualized nudity, vulgar language, or anything deemed questionable material without
reasonable contextualization and preparation—should be shared at any time for any reason. Use good
common sense and err on the side of caution.

4. CHARITY
By “charity” is meant specifically the charitable reading and responding to others in any on-going
discussion. Everyone here is here for the same reason: to improve understanding. But everyone might
wander away from that goal on occasion, both in their own endeavors and in responding to those of other
people. To safeguard against losing the path of understanding altogether, it is best to look at all things in
the most charitable light possible. Disagreement here never need turn nasty, and, by our common
interest and pursuit, we should all by default be friends of a sort.

5. CONCERNS
Please do not hesitate to bring any of your concerns to me, Brian Kemple (kemple@lyceum.institute or
direct contact through the Teams app) at any time. The Lyceum should be a means to bettering our
understanding, not a cause for anxiety, stress, or discomfort (except, of course, as a consequence of
intellectual struggle).
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